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Background. ! e aggressiveness of social networking is a signi" cant component of 
the risk modern teenagers face during socialization, and cyberbullying is one of the 
most controversial forms of aggressive behavior on social media. 

Objective. ! is paper deals with the study of secondary school students’ behav-
ior on social media. ! e parameters characterizing teenagers’ usage of social me-
dia — their activity, intensity, motives, and self-presentation — are analyzed with 
respect to gender, age, and social psychological factors. ! e main focus is teenagers’ 
personal experience dealing with aggressive situations on social media: their role 
in aggressive situations (as aggressor, victim, or witness); the form of aggression 
(public or private); the aggressor’s characteristics (acquaintances or strangers, per-
sons, or groups); and their views on what action victims should take (ignoring it, 
confronting it, or asking for help). 

Design. ! is article is based on data obtained by researchers at the Center for 
Sociology of Education of the Institute of Education Management of the Russian 
Academy of Education in 2020–2021. Using a specially developed questionnaire, 
we collected responses from 40,575 students from grades 7–11 in 17 regions of 
Russian Federation through an anonymous online survey. Mathematical statistical 
methods were used for data processing, speci" cally, the chi-square test in the “Basic 
statistics-Di# erence tests” module of the “StatSo$  Statistica 7.0” package.

Results. ! e data showed that the adolescents with high status among their 
classmates (“leaders”) used social media as an important educational resource, 
while those with low status (“loners”) used it to compensate for their poor real-
life experience. Aggression on social media appears to be quite common among 
adolescents. ! e traditional di# erences between male and female subcultures ap-
peared in the choice between private or public forms of aggression. ! e increase in 
aggressive interactions with strangers as the youth aged indicated that the realiza-
tion of the teenage distinctive basic need for “expanding one’s social environment” 
in online interaction comes with the risks of encountering unfriendly, aggressive 
reactions. 
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Conclusion. Communication on social media re% ects an adolescent’s real-life 
interaction in school: those who have experienced psychological or physical bully-
ing are more likely to become both victims and o# enders in aggressive situations 
on social media. ! is transfer of group bullying from real life to the virtual can be 
seen as the main feature of adolescent cyberbullying.

Introduction 
Digital technologies these days play a huge role in all areas of human life. A person 
learns to use computers and smartphones in early childhood (Sobkin & Skobel’tsina, 
2014), and adolescents, due to modern mobile devices, almost “live on the Inter-
net” (Koroleva, 2016; Sobkin & Fedotova, 2019c). ! us social media is the space 
where crucial processes of adolescent maturation take place: the development of self-
awareness, the creation of identity and self-determination, and the phenomenon of 
“expanding one’s social environment” (Bozhovich, 2008; El’konin, 1989; Vygotsky, 
1984). Moreover, many modern researchers distinguish social networks as a spe-
cial institution of socialization (Belinskaya, 2013; Koroleva, 2015; Martsinkovskaya, 
2010; Sobkin & Fedotova, 2019b; Soldatova, 2018).

! e popularity of social networks among adolescents is a matter of concern for 
the pedagogical and parental communities, and increased interest among research-
ers. Initially the networks were considered mainly from the point of view of their 
potential risks (Brenner, 1997; Karabanova & Molchanov, 2018; Marino, Gini, Vieno, 
& Spada, 2018; Shuktueva, 2016; Soldatova & L’vova, 2018; Voiskounsky, 2010). A$ er 
various crises (teenage suicides, shooting in educational institutions, etc.), some pub-
lications would always blame the in% uence of social networking (Korolenko, Dmit-
rieva, & Levina, 2014; Mursalieva, 2016; Soldatova & Iliukhina, 2021). ! erefore, the 
study of teenage aggression on social networks is extremely valuable.

In speaking about adolescents and aggression on social media, we would like to 
clarify that we are facing two di# erent phenomena. On the one hand, we are talking 
about the adolescent’s perception of aggression that is not directly related to him; 
this is one kind of aggressive content on social networks, including socially accept-
able forms (news, movies, sports events, etc.). On the other hand, there is the aggres-
sive behavior of social network users, directed at other participants in the network 
interaction, in particular at the respondent himself (threats, insults, harassment, 
etc.). Cyberbullying, which today is the object of close attention of researchers, has 
a special place here (Beale & Hall; 2007; Bochaver & Khlomov, 2014; Fanti, Deme-
triou, & Hawa, 2012; Griezel, Finger, Bodkin-Andrews, Craven, & Yeung, 2012; 
Hinduja & Patchin, 2010; Kowalski & Limber, 2013; Li, 2010; Menesini & Salmivalli, 
2017;  Raskauskas & Stoltz, 2007; Smith, Mahdavi, Carvalho, Fisher, Russel, & Tip-
pett, 2008; Song & Oh, 2018; Walrave & Heirman, 2011; Williams, Cheung, & Choi, 
2000).

! e present study originated in the early 2000s when we started our research 
on the characteristics of the information environment of schoolchildren (Sobkin & 
Evstigneeva, 2001). In our previous publications we have considered such aspects of 
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adolescents’ interaction on social networks as the motivation and content of com-
munication, the risks and consequences of using social networks, social network us-
ers’ psychological well-being, and their attitudes toward aggression on social media 
(Sobkin & Fedotova, 2018a, 2018b, 2019a, 2019b, 2019c; Sobkin, 2016). In this paper 
we focus on the adolescents’ personal experiences of participation in aggressive situ-
ations on the social network: their actual role in those situations (aggressor, victim, 
or witness); the forms of aggression (public or private); the bully’s characteristics 
(acquaintances or strangers, persons or groups); and their views on how the victim 
should respond during the situation of cyberbullying (ignoring, confronting, or ask-
ing for help). 

Methods
! is article is based on data obtained during an anonymous electronic questionnaire 
survey, which was conducted in 2020-2021 by the research group of the Center for 
Sociology of Education of the Institute for Education Management of the Russian 
Academy of Education. ! e opinions of 40,575 schoolchildren (40.2% males, 59.8% 
females) in grades 7 (24.7%), 8 (23.3%), 9 (22.0%), 10 (16.0%), and 11 (14.0%) from 
17 regions of the Russian Federation (19.6% from regional centers, 13.6% from dis-
trict centers, 31.9% from small towns, 35.0% from rural areas) were received.

! e special questionnaire was developed to study various aspects of adolescents’ 
deviant behavior. It contained more than 150 open, closed, and scaled questions. ! e 
questionnaire featured questions concerning the teenagers’ behavior on social media 
and their socio-demographic characteristics. ! e answers were processed by SPSS 21 
and StatSo$  Statistica 7.0. To compare the proportions observed in two independent 
samples and expressed as percentages, the chi-square test in the “Basic statistics — 
Di# erence tests” module of the StatSo$  Statistica 7.0 package was used. All the di# er-
ences indicated in the article are statistically signi" cant at the 0.05 level. 

When processing the empirical data, we paid special attention to the social and 
role aspects of the interaction in the aggressive situations, the forms of aggression, 
and the characteristics of the subjects of aggression, as well as the opinions of the 
adolescents about how a victim of aggression in social networks should respond. ! e 
data obtained were analyzed in relation to the in% uence of three groups of factors: de-
mographics (gender, age); the particularities of their use of social networks (activity, 
intensity); and their social and psychological well-being (status among classmates, 
academic success, and real-life bullying experience).

Results and discussion
Our data are grouped into two sections. ! e " rst presents the characteristics of the 
adolescents’ use of social networks (activity, intensity, motivation, and self-presenta-
tion). ! e second section examines the experience of a teenager’s encounter with ag-
gressive situations on social media: their role (aggressor, victim, or witness); the form 
of aggression; the characteristics of the subject of aggression; and possible reactions 
of the victim to the aggression.
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1. Characteristics of adolescents’ behavior on social networks
! is section contains a general description of the adolescents’ interaction on social 
networks. It examines how actively adolescents used social networks, the particulari-
ties of their motivation to use the network, and their self-presentation on the network.

Activity and intensity. In the course of the survey, only 2.3% of respondents indi-
cated that they do not use social networks. ! us, online communication is already an 
everyday reality for modern schoolchildren. At the same time, questions arose about 
the activity and intensity of network communication.

! e answer to the question about the teens’ activity on social networks required 
the adolescents’ self-assessment of their involvement on the social network (how 
much they monitor their account, make changes, etc.). Almost half of the respon-
dents (48.6%) noted that they are “moderate users,” indicating that they update their 
page from time to time and communicate with friends. About a third of adolescents 
(30.8%) identi" ed themselves as “active users:” they constantly monitored their ac-
count, updated it, participated in active correspondence, and looked for new friends. 
A tenth (13.3%) noted that they used social networks “from time to time,” rarely up-
dated their pages, and only visited it as needed. And only a few (5.0%) indicated that 
they rarely used social networks and had never updated their page.

When analyzing the data, we paid particular attention to the connection between 
the activity of using social networks and the adolescent’s self-assessment of his status 
among his or her classmates (Figure 1).

Figure 1. Adolescents’ activity on social media depending on their social 
status among classmates (%)

As is shown in the " gure, the highest proportion of active users was among those 
adolescents who considered themselves “leaders;” students with “average status” were 
more likely to identify themselves as moderate users; “loners” were more likely to 
indicate that they used social networks from time to time. ! ese data show that net-
work activity re% ects the distribution of status in the adolescents’ real interpersonal 
communication. In this respect, the online environment is a signi" cant social space, 
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and teenage “leaders” aspire to take over this information " eld and establish them-
selves in it.

Responses on the intensity of using social networks (the time that adolescents 
devote to social networks during the day) showed that more than a third of students 
(35.2%) devoted 1-3 hours daily to this activity. About a quarter spent 5 or more 
hours (25.7%) and from 3 to 5 hours (25.6%) on social networks. Only 13.5% of re-
spondents spent less than an hour a day on social networking. It is worth noting that 
the proportion of such answers was signi" cantly higher among boys: 21.3% spent less 
than an hour on the networks, while among girls it was just 8.2%.

! e share of schoolchildren who intensively communicated on social networks 
(from 3 to 5 hours or more) consistently increased during their time in secondary 
school: among seventh graders, the " gure was 45.3%, and by the 9th grade, it was al-
ready 54.6%. However, by the end of school, the intensity of network communication 
was somewhat reduced (to 52.0%).

It should be specially noted that adolescents with low personal status among the 
classmates (feel “lonely”) were more likely than others to spend more than 5 hours on 
social networks (36.0%). ! e same tendency manifested itself among those school-
children who in real life participated in " ghts and were subjected to psychological 
and physical violence. ! is leads to the conclusion that communication on social net-
works performs a certain socio-compensatory function for a signi" cant number of 
adolescents. In this regard, a large amount of time spent on network communication 
(more than 5 hours per day) is typical for those adolescents who assess their personal 
status in the class as low, as well as those participating in " ghts in real life and those 
subjected to psychological and physical violence (bullying).

Motivation. ! e impact of social networks was largely determined by the goals 
and motives which guided the adolescents in using them. During the survey, the 
respondents were asked about their motivation for the use of social networks. ! e 
distribution of answers is shown in Table 1.

Table 1
Motives for using social networks (%)

Average Male Female

To have fun 47.5 51.8 44.6
To improve educational level 23.8 22.7 24.7
To master new skills 17.7 18.3 17.3
To receive the necessary information 44.5 42.1 46.6
Boredom 43.6 44.7 43.1
Con% icts and di'  culties in real life 7.8 5.2 9.4
! e possibility to freely express your point of view 11.9 10.8 12.6
To communicate 61.9 56.4 66.2
! e opportunity to make money 7.1 8.6 6.1
To meet new people 24.1 20.6 26.4
! e ability to do things that are not available in real life 
(online excursions, communication with foreigners, etc.) 9.4 7.6 10.8

To keep abreast of events 42.3 37.4 46.0
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Comparative analysis of gender di# erences (see Table 1) showed that boys were 
more likely than girls to be guided by “the desire to have fun,” “the desire to master 
new skills,” and “opportunities to make money.” Girls, on the other hand, more o$ en 
pointed to such motives as “the desire to communicate,” “to receive information,” and 
“the desire to keep abreast of events,” “to meet new people,” and “to escape con% icts 
in real life.”

It should be noted that, with age, the importance of the informational and educa-
tional motives increased, and the frequency of choosing such a motive as “boredom” 
decreased. ! is indicates that by the time of graduation, social networks more o$ en 
appeared as information resources, and not just as a way to “kill time.”

As expected, the schoolchildren with high academic performance were more fo-
cused on educational motives, and the desire to communicate and realize what is 
not available in real life. Low-performing students were more likely to be driven by 
boredom, a desire to make new acquaintances, and a desire to earn money.

In the context of this article, the analysis of the in% uence of the adolescent’s as-
sessment of his personal status in the class on his motivation for social networking 
was of particular interest. ! us, schoolchildren with a low social status (those who 
“feel lonely” and those whose “social circle is limited”) more o$ en noted that they 
turned to social networks “out of boredom” (respectively: 53.5% and 51.5%) than 
their more popular peers did (37.7% among those who were “respected” and 33.5% 
among “leaders”).

Typically, it was con% icts in real life that became the reason for turning to so-
cial networks among those adolescents who felt lonely in their class: 23.6% gave that 
reason (among those whom “many respect,” the percentage was 4.8%; among the 
“leaders,” 5.8%). “Lonely” adolescents also more o$ en used social networks for the 
opportunity to express their point of view: 18.2%, compared to 10.3% among the “re-
spected,” and 10.8% among the “leaders”. In addition, “loners” were more interested 
in the possibilities of social networks that were associated with “realizing goals that 
are not available in real life:” 14.3%, compared with 10.6% among “leaders” and 9.0% 
among “respected.”

Finally, it should be noted that the adolescents who identi" ed themselves as 
leaders were more likely to view social media as an educational resource. ! ey were 
more o$ en guided by “the desire to improve their educational level” — 31.4%, com-
pared with 21.3% among adolescents with a lower social status — and the desire to 
master new skills — 21.3%, compared with 16.7% among “having a limited circle of 
friends.”

! us, our data gave support for identifying two di# erent orientations: 1) school-
children with a low self-esteem and personal status among classmates seeing social 
networks as a way to compensate for negative trends in real life and overcome the 
barriers to self-realization (overcoming boredom, avoiding con% icts, the ability to 
express their point of view); and 2) then socially successful schoolchildren using the 
capabilities of social networks as an educational resource. 

Self-presentation. One of the important features of social networks is the relative 
freedom to choose a behavioral pattern and present oneself in the space of network 
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communication. In this regard, the adolescents were asked to characterize their page 
on the social network from the point of view of its perception by other users, choo-
sing among several proposed options.

! e overwhelming majority (82.8%) classi" ed their page as “ordinary.”
At the same time, the additional characteristics used by the respondents were 

also important, since self-presentation on the network makes it possible to clarify 
the target of the adolescent’s communication. ! us, about a third (29.7%) noted that 
their page was “interesting only for friends,” and a quarter of the respondents (24.7%) 
described their page as “reserved.” Only 8.4% of the schoolchildren thought that their 
page might be of interest to strangers; 7.3% thought their page was “useful;” 5.3% 
considered their page to be “extraordinary;” 3.1%, “expansive;” and 1.7% “provo-
cative.”

Note that the distribution of the answers was grouped around two contrast-
ing orientations. One of them was “friends vs. strangers.” Here we can see that, 
in general, the schoolchildren had a predominant orientation toward maintain-
ing communication with a close circle (“friends”). Moreover, this was typical for a 
third of the respondents. At the same time, almost one in " ve was clearly focused 
on contact with strangers, trying to “attract” or “interest” them. Here another ten-
dency characteristic of adolescence was manifested — “the expansion of the social 
environment.”  Another contrast concerned emotional manifestations: “reserved vs. 
expansive.” If every fourth teen was inclined to be quite reserved when communi-
cating on the network, then every tenth, on the contrary, was focused on presenting 
himself in situations of network communication as “extraordinary,” “expansive,” or 
“provocative.”

A special analysis of our data on the activity and intensity of using the net-
work showed that adolescents who considered themselves to be active users more 
o$ en noted that their pro" le was attractive to both friends and strangers, and that 
it was “useful.” Moreover, active users more o$ en, compared to those who pay less 
attention to social networks, classi" ed their page as “extraordinary,” “expansive,” and 
“provocative.” ! e same tendencies were also characteristic of the intensity of Inter-
net use: adolescents who spent more time on the social networks tended to classify 
their page as “expansive,” “extraordinary,” “provocative,” or “attractive to unfamiliar 
users.”

It is important to pay attention to the fact that adolescents with both high and 
low status among classmates, more o$ en than adolescents with an average status, 
characterized their page as “expansive,” “extraordinary,” and “provocative.” At the 
same time, in contrast to students with a low status among classmates, leaders more 
o$ en classi" ed their page as “useful.” Of fundamental importance in the context 
of this article was the fact that adolescents who had been bullied in real life were 
much more likely to refer to their page as “expansive,” “extraordinary,” and “pro-
vocative.” ! is leads to the conclusion that the communication on social networks 
plays a compensatory role for a signi" cant number of students subjected to school 
bullying.
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2. ! e experience of facing aggression and cyberbullying on social networks
! is section is devoted to the adolescents’ experience of direct encounters with ag-
gressive situations on social networks. Here we will consider the points related to the 
role of the teenager (“aggressor”, “victim”, or “witness”) in such situations; the forms 
of aggression (“privacy vs. publicity”); the characteristics of the subject of the aggres-
sion (“familiar vs. unfamiliar”); and opinions on how a victim of aggression should 
behave on social networks (ignore aggression, confront it, or seek help).

Role in the aggressive situation. Slightly less than half of the surveyed schoolchil-
dren (43.8%) indicated that they did not encounter interpersonal aggression on so-
cial networks. For the rest, aggression on social networks was a fairly widespread 
phenomenon: every fourth person (24.4%) faced “aggression towards themselves 
from other users;” almost the same number (26.6%) indicated that they “witnessed 
aggression against other users;” relatively few (5.2%) admitted that “they themselves 
acted as an aggressor against other users.”

Analysis of gender speci" cs showed that network interaction among boys was 
more aggressive: they more o$ en noted that they had had an experience of being 
both the aggressor (7.0% for boys vs. 4.0% for girls) and the victim (respectively: 
26.6% for boys and 22.8% for girls). Girls more o$ en indicated that they had not 
encountered interpersonal aggression on social networks (46.3% vs. 40.1% for boys).

! e study of age dynamics showed an increase in the aggressiveness on social 
networks over the course of education in junior high school. ! is was evidenced by 
the decrease in the proportion of students who had never encountered aggression: 
47.1% in the 7th grade and 41.4% in the 9th grade. ! is was mainly due to an increase 
in the proportion of “witnesses” of network aggression from the 7th to the 9th grade 
(respectively: 21.9% and 26.9%).

! e academic success of a teenager also a# ected the level of aggressiveness of 
his network environment. ! us, among the “C-graders,” the share of “victims” of 
aggression (26.9% vs. 21.2% for “A-graders”) and “aggressors” (7.1% vs. 3.6% for 
“ A-graders”) was somewhat higher than among “A-graders.” ! us, low academic suc-
cess was generally associated with situations of increased aggressive behavior on so-
cial networks. ! is coheres with the results of Kowalski & Limber’s research, which 
stated that adolescents in the cyber bully/victim group had the most negative scores 
on most measures of psychological health, physical health, and academic perfor-
mance (Kowalski & Limber, 2013).

! e most signi" cant di# erences related to the adolescents’ assessment of their 
status among classmates. Popular adolescents more o$ en indicated that they had not 
had to deal with cases of aggression in social networks (46.9% among the “leaders,” 
compared to 30.7% among the “loners”). Moreover, among the “loners,” 38.6% noted 
that they had been objects of aggression from other network users, but among the 
“respected” students, this number was almost two times less — 20.7%.

! ese data give grounds for the assumption that adolescent aggression in real 
life is carried over to situations of network communication: the interpersonal sta-
tus of a teenager in school also a# ected the attitude toward him or her in network 
communication. For this purpose, we carried out a special analysis to compare the 
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frequency of experiencing psychological or physical violence (bullying) in real life 
and the role of the adolescent in network aggression (victim, aggressor, or witness) 
(see Figure 2).

! e data presented in the " gure show that teenager’s experience of psychological 
or physical bullying increased the likelihood of his or her participation in situations 
of network aggression in the role of both the victim and the o# ender. In this regard, 
our results correspond with those of prior studies (Raskauskas & Stoltz, 2007; Smith, 
Mahdavi, Carvalho, Fisher, Russel, & Tippett, 2008; Fanti, Demetriou, & Hawa, 2012; 
Kowalski & Limber, 2013), which showed that the traditional victims and bullies are 
likely to retain their roles across the contexts of school and the cyber world. How-
ever, in those studies the possibility that adolescents who are victimized at school 
would become electronic bullies was not supported, whereas our data clearly shows 
the higher rates of cyber aggressors among those who had su# ered from psychologi-
cal and especially physical bullying at school.

Form of aggression. In order to clarify the features of network aggression, those 
adolescents who indicated that they were “victims” of aggression were asked to spec-
ify in what form it was expressed. ! e majority (55.0%) answered that they received 
personal messages containing insults, ridicule, harassment, threats, etc. More than a 
third of respondents (36.5%) indicated that the aggression consisted in public “show-
downs” with other users (“holy wars,” “% aming,” “hating,” “trolling,” etc.); 8.5% noted 
that the aggression was expressed in public posts, containing insults, mockery, ha-
rassment, threats, etc.

Boys more o$ en indicated that the aggression was expressed in public confronta-
tions (41.9% compared to 32.2% for girls); girls, on the other hand, more o$ en noted 
that the aggression was manifested in private messages (60.2% compared to 48.4% for 
boys). In our opinion, such results are a consequence of traditional di# erences in the 

Figure 2. Adolescents’ encounter with aggressive situations on social media depending 
on their real-life bullying experience (%)

Psychological 
bullying

Physical
bullying
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forms of aggressive behavior between the male and female subcultures: among boys 
we more o$ en observe open public confrontations (“duels”), while for girls, individ-
ual-personal (“hidden”) aggression is more common.

It should be noted that the answers about the forms of manifestation of aggression 
in the network did not vary with the socio-demographic and sociocultural factors. At 
the same time, it is noteworthy that adolescents with low academic performance and 
low interpersonal status in the classroom more o$ en noted that aggression expressed 
towards them came in the form of public posts; and those who had su# ered psycho-
logical and physical bullying in real life more o$ en indicated the public nature of the 
network aggression. In general, this allows us to conclude that the space of network 
communication turns out to be an important medium of very public pressure on the 
individual.

Subject of aggression. Another aspect of aggressive behavior on social media con-
cerns the characteristics of the aggressor in relation to the parameter of his anonym-
ity (more precisely: “familiar vs. unfamiliar”). Most of the adolescents who had been 
subjected to aggression indicated that the aggression came from unfamiliar users 
(63.7%); almost every " $ h teen (17.8%) noted that it was someone from their real 
contacts; every tenth (11.9%) became a victim of aggression from a group of unfa-
miliar users; and 6.6% were subjected to aggression by a group of real acquaintances. 
! us, three quarters of those subjected to aggression on the network indicated that it 
came from strangers.

Gender analysis showed that boys more o$ en than girls faced aggression from 
unknown users (respectively: 69.7% and 59.1%) or a group of unknown users (re-
spectively: 13.1% and 10.9%). Girls, on the other hand, more o$ en pointed to ag-
gression on social networks from their real acquaintances — 21.5% (it is 13.2% for 
boys) — or a group of real acquaintances (8.5% and 4.0%, respectively).

Figure 3. Aggressor’s speci" cs depending on adolescents’ social 
status among classmates (%)
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! e proportion of strangers among the aggressors increased with the students’ 
age (from 63.4% in the 7th grade to 68.8% in the 11th grade), and the cases of aggres-
sion from real acquaintances decreased (respectively: 17.1% and 13.8 %). In principle, 
our data indicated that the general age tendency associated with the “expansion of the 
social environment” of the adolescent, in situations of network communication, was 
o$ en associated with the risk of aggression on the part of strangers.

In this regard, the manifestation of aggression on the network on the part of “ac-
quaintances / strangers” in relation to the adolescents’ di# erent interpersonal status 
among their classmates is of particular interest (see Figure 3).

Students who “feel lonely,” compared to their more popular peers, were less likely 
to indicate that they experienced aggression from strangers, but more o$ en that they 
had been the victim of aggression from a group of real acquaintances. It can be as-
sumed that in this case, we are dealing with cyberbullying, when bullying moves from 
the real to the virtual space, keeping the same roles for the parties to the con% ict.

Victim reaction. An important aspect of behavior that relates speci" cally to ado-
lescent cyberbullying is the de" nition of how a victim should behave in such a situa-
tion: ignore aggression, respond in the same way, or seek help.

About a third of respondents (31.3%) believed that aggression on social networks 
should be ignored. One " $ h (20.6%) considered it necessary to complain to the ad-
ministration of the social network; 16.1% pointed to the need to tell their parents 
about it; 12.9% believed that it was necessary to inform the police. One tenth of ado-
lescents (8.2%) thought that this should be shared with friends; 6.3% believed that 
they should respond in kind; 4.7% believed that in such a situation, it was necessary 
to turn to teachers for help. Comparing these with the results of previous research 
(Smith, Mahdavi, Carvalho, Fisher, Russel, & Tippett, 2008), we can see that the most 
popular strategies pupils advocated for cyberbullying was still avoidance.

Boys more o$ en than girls, answered that such aggression should be ignored 
(respectively: 59.5% and 49.1%) or be responded to in kind (respectively: 13.7% and 
8.6%). Girls, in turn, more o$ en tended to seek help from the network administra-
tion (respectively: 39.1% and 29.2%), their parents (respectively: 34.7% and 16.2%), 
or the police (respectively: 26.1% and 15.5%).

! roughout secondary school, the students were more o$ en focused on respond-
ing to aggression on social networks in kind, or telling teachers about its manifesta-
tions. By the time they graduated from school, they were more likely to seek help 
from the network administration (40.6% in the 11th grade compared to 29.4% in the 
7th grade) or from the police (25.6% and 19.9%, respectively).

Students with a lower level of academic performance were more likely to respond 
with aggression to aggression (12.9% among C students, 9.5% among B students, 
8.8% among A students), while students who demonstrated a high level of academic 
performance were more focused on notifying the network administration (41.2% 
among excellent students, 37.9% among B students, and 29.3% among C students), 
parents (34.2%, 29.4%, and 22.2%, respectively), and friends ( respectively: 16.3%, 
14.5%, and 12.1%).

Teens who had participated in " ghts during the past two months were more likely 
to respond that aggression on social media should be ignored (54.7% versus 51.0% 
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among those who do not " ght) or responded to in kind (respectively: 20.6% vs. 7.6%). 
! ose who had never fought were inclined to resolve the situation of the aggression 
towards them in by involving their parents (32.3% compared to 18.4% among those 
who had participated in " ghts in the last two months), the network administration 
(respectively: 39.6 % vs. 25.8%), and the police (respectively: 24.9% vs. 16.5%).

Finally, victims of regular bullying were less likely to focus on turning to the po-
lice in case of network aggression than those who were bullied occasionally or never 
(19.0% of victims of regular psychological bullying versus 21.7% and 22.4%; 14.2% 
among victims of physical bullying, compared with 19.6% and 22.4%, respectively). 
Teens who experienced bullying were more likely to point out that they should re-
spond in kind to online bullying. ! ose who had been regularly exposed to aggres-
sion were less focused on telling their parents about what happened or informing the 
police.

In general, the above data show that the choice of a method of responding to ag-
gression in a situation of network interaction is largely determined both by the in% u-
ence of gender and age factors, and by the experience of resolving con% ict situations 
in situations of real interaction. 

Conclusion
! e analysis of our results showed that social networks play an important role in the 
daily life of a modern Russian teenager. Summarizing the results of the study, we 
highlight the following main conclusions:

1. The parameters characterizing the characteristics of adolescents’ involvement 
in network communication (activity and intensity of use, motivation, self-pre-
sentation) are largely determined by gender and age, as well as socio-psycho-
logical factors (academic success and self-assessed status among classmates).

2. The activity and intensity of adolescents’ behavior on social networks are cor-
related with their positions in the hierarchy of status in their real interper-
sonal communication. Moreover, there are two different orientations: when 
socially successful, schoolchildren use the possibilities of the social network 
as an important educational resource; but for schoolchildren with a low sta-
tus in school, social networks perform an important compensatory function. 
This tendency is especially pronounced among a significant number of stu-
dents who are subjected to school bullying.

3. The manifestation of aggression on social networks is quite common. At the 
same time, traditional differences in the forms of aggressive behavior in male 
and female subcultures are found here: if boys more often point to the public 
nature of network aggression, then girls tend to express aggression in the form 
of private messages. Of interest is the age-related dynamics of manifestations 
of network aggression in the context of general psychological ideas about the 
tendency of “expanding the social environment” in adolescence. The increase 
in aggressive manifestations on the part of unfamiliar network participants 
as the teens age indicates that the realization of the basic age-related need for 
“expanding the social environment” in situations of network comunicatimon 
is associated with the risks of encountering unfriendly, aggressive reactions.
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4. The social status of a teenager among his or her classmates also significantly 
affects his or her encounters with aggression during network interaction. It 
has been established that manifestations of aggression in real life are carried 
over to situations of network communication, resulting in the same roles for 
the parties to the conflict. A teenager’s experience of psychological or physical 
bullying increases the likelihood of his participation in situations of network 
aggression in the role of both victim and offender. In this regard, it is quite 
indicative that adolescents who “feel lonely among their classmates” more of-
ten report aggression towards themselves from a group of real acquaintances. 
These features characterize adolescent cyberbullying, when group bullying 
moves from real to virtual space, where it becomes public. 

Limitations
! e limitation of this research was the number of analyzed factors. We haven’t yet 
explored the connection between adolescent aggression on social media and their 
deviant behavior, as well as value orientations. Furthermore, we didn`t analyze the 
correlation between teenagers’ aggression on social networks with their extremist at-
titudes. We expect aggressive behavior to be a part of a larger set of attitudes.

Based on the data we presented in this work, we feel that closer study of adoles-
cents who are in the at-risk group — those with low status among classmates and 
those who have had bullying experience — would be extremely useful for predicting, 
and possibly preventing, teenage cyber aggression.

Also, an expansion of the age span of the sample would provide a more thorough 
study of the origin and development of teenager aggression on social media.
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