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Background. There is an absence of research - in EFL contexts — into the impor- Keywords:
tance of positive psychology, notably the significant role of emotions in teaching. emotional
The topic of an instructor’s emotional labour and grit is particularly important  labour, grit,
in this context. positive
Objective. The central focus of the current investigation was to determine psychology,

the degree of association (predictive link) between teachers’ emotional labour teacher
and teacher grit, which represents the perseverance and passion for enduring  effectiveness,
objectives in the context of second language teaching with teacher success. teacher
Specifically, it sought to uncover the unique power of EFL teachers emotional personality,
labour and their grit in predicting the degree of their success in the Iranian  teacher success
context.
Design. For this purpose, a quantitative approach with correlational design
was adopted, and three questionnaires namely, Teacher Emotional Labour Strat-
egies Scale (TELSS), Teacher Grit Scale, and EFL Language Teachers’ Effective-
ness Questionnaire were administered to a sample of 184 English teachers across
three different teaching contexts comprising Iranian private language institutes,
public high schools, and universities in various provinces of Iran.
Results. Results of regression analysis indicated that teacher grit is a significant
and better predictor of teacher success compared to teachers’ emotional labour.
Furthermore, the results of correlation analysis also confirmed that there was a
positive relationship between teacher emotional labour, teacher grit and teacher
success.
Conclusion. The findings suggest that the grittier English teachers are, the
more effective they are in their professional duties and work environments.
Finally, theoretical and pedagogical implications are discussed, and several sugges-
tions for future research are given.
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Introduction

Generally, a multitude of elements support the prosperity and success of every
activity or enterprise. Among them, manpower is considered a very crucial factor
in the success of any organisation. In educational contexts, teachers are considered
the single most important element, and their characteristics and qualities can affect
the success or failure of any enterprise (Coombe, 2019; Derakhshan & Shakki, 2019;
Fan & Wang, 2022). This might be the reason numerous scholars have scrutinised
the notions of teacher effectiveness as well as teacher success from various angles
to provide a comprehensive picture of these concepts (Derakhshan et al., 2020).
According to Wossenie (2014), the professional success of any teacher depends on
how effectively they achieve the instructional goals established by either themselves
or educational administrators. In the realm of foreign language education, the
professional success of instructors is defined as the degree to which an English as a
Foreign Language (EFL) instructor effectively imparts knowledge and skills related to
the English to their language learners (Coombe, 2014).

Since the employment of productive and successful teachers is vital to the
prosperity of any academic system and central to achieving the demanded learning
outcomes (Coombe, 2019), factors affecting teachers’ career-related achievements
and success are worth researching. To give an appropriate response to this need,
dozens of researchers have examined the impact of personal and emotional factors
in teacher’s professional success. These factors include: identity (Nazari et al., 2023a;
Richards, 2023), autonomy (Chong, 2023; Nazari et al., 2023b), ambiguity tolerance
(Ertiirk et al, 2023; Huang, 2022; Sokolova & Andreanska, 2019), self-efficacy
(Farkhani et al., 2022; Zhang et al., 2023), emotional intelligence (Kang, 2022; Zhi et
al., 2023), professional development (Averina & Kuswandono, 2023; Gu et al., 2022),
and credibility (Pishghadam et al., 2023; Sarani et al., 2020). However, this study
seeks to provide a greater understanding into the influence of teachers’ emotional
labour and grit on the professional success of teachers, which has been given scant
attention by the former scholars.

As one of the factors affecting teachers’ success, the phrase “emotional labour”
was first coined by the well-known sociologist Arlie Hochschild in 1983 and has
gained more importance, particularly in the present century. Emotional labour is
simply defined as exhibiting particular emotions to fulfil the expectations associated
with a particular occupation. Hochschild (1983, p.7) refers to emotional labour as
“the regulation of emotions to produce a visible expression through facial and physi-
cal gestures”. Benesch (2017, p.53), however, linked the notion of teacher emotional
labour to English language teaching, describing it as “the process through which
English language educators embark on self-regulation of their emotional expressions
in accordance with bureaucratic policies and professional standards” In light of the
foregoing, emotional labour is perceived to be highly associated with interaction and
teaching, managed and directed by cultural and social beliefs. It is worth mentioning
that scholars interested in emotional labour have focused on other occupations and
contexts, such as commerce and hospitality (Yang & Chen, 2021). Investigation of
emotional labour in education seems to be highly important since the necessity for
regular communication is a defining characteristic of the profession (Wrébel, 2013)
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but it has been under-researched. The management of this labour, the suppression,
faking, or evoking of specific emotions can be psychologically taxing and necessi-
tates personal resources that allow educators to persevere in this demanding aspect
of their work. In other words, teachers’ grit is one of the main sources which can help
them manage their emotions because their perseverance helps them endure the emo-
tional strain without burning out.

It is in this context that the concept of grit has garnered significant interest over
the last decades from scholars in personality as well as cognitive and educational
psychology (Derakhshan et al., 2025; Derakhshan & Fathi, 2024a; Derakhshan &
Fathi, 2024b). As an approximately new concept, it is a prerequisite for educational
achievement, success, and progress. Various fields such as business (Al Issa, 2020;
Aronovitch & Gibaldi, 2023; de Waal et al., 2023) and healthcare (Lee et al., 2023;
Samarasekera & Gwee, 2020; Traino et al., 2019) have also addressed teachers’ grit
and have found it to be an important variable. Duckworth et al. (2007) emphasised
this noncognitive element and explained it as “perseverance and passion for long-
term goals” (p. 1087). Teacher grit also addresses similar qualities such as persistence
and passion toward the attainment of prolonged objectives, however through the lens
of educators (McCain, 2017). The prominence of teacher grit in instructional settings
has been emphasied by Kazemkhah Hasankiadeh and Azari Noughabi (2023).

Besides research on teacher grit, a considerable body of research has focused in
the last few years on various cognitive, behavioural, personality, affective, and class-
room management characteristics of successful teachers (Al-Obaydi et al., 2023; Lee
& Xie, 2023; Marashi, 2023). Yet little empirical investigation has been undertaken
focusing on the contributions of instructors’ emotional labour and grit. Furthermore,
very few studies have been conducted examining the role of these concepts simul-
taneously. As an attempt to fill this gap, this study has been designed to probe the
contributions of teachers’ emotional labour and grit in order to illuminate on these
concepts and their potential impacts on teacher success.

Review of Literature
Teacher Emotional Labour

One of the main variables of the study is emotional labour, which is characterised
as the attempts, preparation, and leadership necessary for instructors to disclose au-
thoritative necessary emotions in their bilateral interactions with others in the learn-
ing space and instructional environment (Yin et al., 2017). Hence, it is inevitable that
communication with students will produce emotional labour for teachers. Besides,
teachers’ emotions and behaviours are being constrained by organisational and so-
cietal norms and expectations. As a multidimensional construct, emotional labour
portrays different processes such as emotion management and regulation, emotion
dissonance, and displayed emotions at the workplace (Sarraf et al., 2017). Primarily,
job-focused and employee-focused classification of emotional labour was suggested
by Brotheridge and Grandey (2002). The first one targets occupational characteristics
appertaining to emotional labour, namely the number of customer interactions, vari-
ety, display rules, duration, and intensity of emotions necessary within the framework
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of occupational communications. The second one pinpoints the emotional regulation
processes such as management, effort and control, and internal states of the workers
in performing emotional labour.

Earlier research on emotional labour (Li et al., 2012; Yin, 2012) showcased that
instructors display emotional labour using deep acting, surface acting, and expression
of naturally experienced emotion. Another well-established division of emotional
labour laid out by several scholars (Li et al., 2012; Noor & Zainuddin, 2011; Yin,
2012) suggests that the emotional labour performed by teachers is evident through
three key mechanisms such as deep acting, surface acting, and the articulation of
emotions that are genuinely felt. Surface acting is in connection with an approach
whereby teachers “evoke emotions that are not experienced or alter the external
manifestation of emotions that are genuinely felt” (Cukur, 2009, p. 561). Hence, deep
acting refers to “the process of emotion regulation in which instructors strive to
alter their experienced emotions using some cognitive procedures” to show required
sensation and manner (Yin, 2012, p. 452). It is noteworthy that, surface as well as deep
acting provides evidence for the instructors’ endeavours to be in line with emotional
regulations and the void between experienced and exhibited feelings. Finally, the last
strategy refers to the communication of authentic feelings that are consistent with
prevailing emotional standards (Li & Liu, 2021).

Buri¢ and Frenzel (2021) investigated the association among instructors’ emo-
tional labour, recognised pedagogical approaches, and pupils’ self-reported engage-
ment levels in the Croatian context. The research demonstrated that if educators
did not unveil their original feelings in their instructional atmosphere, students
noticed and benefited from their teaching strategies to a lower degree. Furthermore,
engagement in the class was highly associated with teachers’ fake emotions. In a more
recent qualitative study, Kang (2022) researched EFL teachers’ emotional labour and
emotional intelligence. After classroom observation in a nonparticipant way, she
reported that the instructor’s emotional intelligence along with emotional labour
techniques were not constant in a semester. In the initial part of the semester, for
instance, the teacher concentrated on the emotional labour in the form of inhibiting
or maintaining emotions in addition to intrapersonal component of her emotional
intelligence. In a recent attempt in the Iranian context, Nazari and Karimpour
(2022) studied how emotional labour influences the identity formation of Iranian
EFL teachers, utilising an activity theory framework. It was observed that the top-
down approach in education resulted in tensions for educators, as they grappled with
their internal perceptions and the diverse identities they embraced. Tahami Zarandi
et al. (2023) in a cross-sectional survey, examined Iranian and Iraqi EFL teachers’
emotional labour, regulation as well as psychological well-being. They reported that
in both countries, emotion regulation techniques and emotional labour strategies
enjoyed high positive correlations with teachers’ well-being. Interestingly, Iranian
EFL teachers, compared to their Iraqi counterparts, used more emotional labour
strategies.

Teacher Grit

The second variable which is hypothesised to affect teacher success is the notion of
teacher grit. It has been regarded as a vital element and attracted much recognition
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in the realm of educational literature because of its positive relationship with
pedagogical achievements (Santana-Monagas & Nufez, 2022; Shao, 2023). It has
been characterised as coalescence of perseverance and passion regarding obtaining
long-lasting objectives (Teimouri et al., 2022), and it provides assistance to the
individuals surmount barriers and obstacles without resignation or experiencing
burnout (Duckworth et al., 2007). As a complex parameter, grit has two major sub-
components: perseverance of effort and consistency of interest (Wang et al., 2021).
Working hard and putting in more effort when hardships arise is referred to as
perseverance of effort, and keeping one’s curiosity in obtaining objectives despite
the presence of some setbacks is regarded as consistency of interest. Grit has been
repeatedly proved to have a two-factor construction, and a small number of studies
have found it as a single-dimensional construct (Postigo et al., 2021). This points
towards further queries concerning the transparency of grit as a major and pivotal
variable. Also, Duckworth et al. (2021) have also addressed this controversial
issue and highlighted the role of environment in which it is being measured while
interpreting the grit scale.

Several investigations have addressed the significance of teacher grit in instruc-
tional settings. Lee (2022) found that out of grit sub-scales, only perseverance of ef-
forts along with classroom enjoyment are predictors of willingness to communicate
between Korean EFL learners. In the Chinese context, it was found that learners’ grit
could be increased through teacher respect and teacher support, thus EFL teach-
ers are suggested to make their classrooms a supportive atmosphere so that their
language learners become grittier (Shen & Guo, 2022). According to Shao (2023),
teacher grit serves as a crucial mediator in the relationship between teacher well-be-
ing and motivation and engagement, which can contribute to its enhancement. In the
Iranian EFL context, Fathi et al. (2021) reported that foreign language anxiety had a
greater impact on willingness to communicate than grit. In another well-established
attempt, Derakhshan et al. (2022) explored the relationship between several vari-
ables, including resilience, grit, and well-being, and their impact on the enjoyment
experienced by Iranian EFL teachers in foreign language instruction. They observed
that, besides teacher grit which was the most important predictor of foreign language
teaching enjoyment, happy and resilient teachers were in most cases probable to have
a strong positive mindset toward instructional experience in educational settings.
Kazemkhah Hasankiadeh and Azari Noughabi (2023) showed that Iranian English
language educators’ self-efficacious approaches could impact their grit to keep their
resolution and enthusiasm for the profession.

Teacher Success

The last concept which needs to be discussed here is teacher success, that is the level
to which a teacher demonstrates effectiveness in the work setting (Elizabeth et al.,
2008). Teachers’ success and its comprising qualities have gained significant atten-
tion in educational research recently (Coombe, 2014, 2019; Derakhshan et al., 2020;
Pishghadam et al., 2019). Derakhshan et al. (2020) maintain that successful instruc-
tors are skilful, knowledgeable, and principled individuals who provide information
in a very comprehensible way, apply unique instructional methods, and use several
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instructional aids. Bremner (2019) believes the characteristics of successful teachers
are not restricted to their teaching performance. In his view, successful instructors
are those who are able to create and keep language learners in a supportive and joy-
ful learning atmosphere, care about their academic interests and well-being, and
maintain an intimate relationship with them. In a similar study, Tamblyn (2000)
identified qualities of successful instructors as possessing a sense of humour, show-
ing respect towards students, possessing enough content knowledge, and finally be-
ing proud of their profession as an instructor. Furthermore, Coombe (2014, p.2)
identifies ten characteristics that define highly effective and successful educators.
She does not prioritise these qualities; however, she highlights the first one, which
is having a “calling to the profession”. It refers to “the teachers who are driven and
enthusiastic about what they do and feel a “call” to teach as well a passion to help
their language learners learn and grow”. Fan and Wang (2022) in China, showed
that well-being and emotion regulation had a strong connection with occupational
success among EFL teachers.

Recently, Afsharpour et al. (2024) investigated the role of strictness and gender
identity among EFL teachers. The results showed that the strictness of teachers has
no bearing on the success rates associated with their gender, while gender identity
and stroke had a great impact on predicting both male and female instructors’ suc-
cess. Likewise, Derakhshan et al. (2020) utilised the structural equation modelling
technique (SEM) to assess the impact of instructors’ professional identity and their
degree of autonomy on achieving success within the educational landscape. The
research indicated that both elements of teachers’ professional identity and their
autonomy are significant factors in achieving overall success. In another attempt,
Tabatabaee-Yazdi et al. (2018) examined Iranian EFL educators’ success rates in
private language institutes according to language learners’ viewpoints. Their results
pinpointed that an effective teacher should be able to make good decisions. Sood-
mandAfshar and Doosti (2014) using a validated open-ended questionnaire found
that both students and teachers had similar perspectives regarding successful EFL
teachers’ qualities. Both groups reported an effective instructor should be capable
of conveying knowledge appropriately, knowing the subject matter, including all
students in pair or group work tasks, having regular assessment plans, and being
equipped with proper interpersonal relationships. Following the examination of the
literature and the recognition of gaps in the topic, the research question presented
below has been put forward:

Do Iranian EFL teachers’ grit and emotional labour significantly predict their
success?

Methods

Participants

A quantitative approach was adopted for the current study. Consequently, snowball
sampling was utilised to gather the quantitative data in the first phase. In snowball
or network sampling, targetted participants were selected to recommend the names
of others suitable for the sample (Ary et al., 2018). The researchers asked their col-
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leagues and English teachers, with whom they had connections in various cities in
Iran, to complete the questionnaires. These teachers were then asked to distribute the
questionnaire link with other teachers they know.

Furthermore, convenience and volunteer sampling method were also used to
enhance the sample size. The Google Forms link was distributed among English
teachers in several Telegram groups to facilitate the data collection procedure. Overall,
184 English teachers participated in the study, including males (n=51) and females
(n=133). They possessed BA (n=50), MA (n=97) and PhD (n=37) degrees and
had 1 to 27 years of teaching experience. Participants’ ages varied between 20 and 59
(M=31, SD=7.35).

Instruments

Teacher Emotional Labour Strategies Scale (TELSS)

The evaluation of teachers’ emotional labour levels was done using the TELSS scale,
which was designed and validated by Yin (2012). The instrument comprises 13 items
assessed on a Likert scale, with each item receiving a rating ranging from one (indi-
cating strong disagreement) to five (indicating strong agreement). It consists of three
distinct sub-scales, specifically identified as surface acting (comprising six items),
deep acting (encompassing four items), and the expression of naturally felt emotions
(including three items). The reliability of this scale in a previous study conducted
by Ghanizadeh and Royaei (2015) was .82. In the pilot test of this scale, 30 English
teachers, around 16% of the population, provided responses to the questionnaire. In
this piloting phase, the Cronbach alpha reliability turned out to be .62. For the full
sample, the initial reliability for the 13-item scale was .54. The deletion of one poorly
performing item improved the reliability to .60 for the final 12-item version. This
value was considered adequate for the aims of the present study.

Teacher Grit Scale

The assessment of teachers’ grit was conducted using the L2 teacher grit scale, which
was established and validated by Sudina et al. (2021). This instrument is in fact a 14-
item Likert scale questionnaire, which is divided into two sub-scales: perseverance
of efforts (comprising eight items) and consistency of interest (comprising six items).
Sample items for each sub-scale are “As an ESL/EFL teacher, I am diligent” and “My
level of interest in teaching ESL/EFL changes from year to year,” respectively. They
are scored as one (not like me at all) to five (very much like me). Furthermore, in
this scale, seven items were reversely coded. Entire calculated scores should fall be-
tween one to five (five = extremely gritty in L2 learning and one = not gritty at all in
L2 learning). According to Shao (2023), the reliability coefficient of the scale, deter-
mined through the application of Cronbach’s alpha, is measured at .91. In this study,
the scale demonstrated an overall reliability index of .83.

EFL Language Teachers’ Effectiveness Questionnaire

To gauge the English teachers’ conceptions of their success, the language teachers’
effectiveness questionnaire designed by Nayernia et al. (2022) was adopted. This



58  Ganji, M., Sabeki, F.

questionnaire is composed of 18 five-point Likert-style items vary from one (strongly
disagree) to five (strongly agree). The scale is delineated into six distinct sub-scales:
oral proficiency, content and pedagogical content knowledge personality, experience,
self-efficacy, and assessment literacy. The reliability index of the scale was .80 in a
study by Derakhshan et al. (2022). In the current investigation, the reliability turned
out to be .89. It should also be mentioned that most of the tools had already been used
in the Iranian context or developed by the Iranian researchers. Nonetheless, before
calculating the reliability, three EFL experts read and commented on the wording,
structure, and number of items of the instruments to make it valid for the Iranian
context.

Data Collection Procedure

To ensure the cultural and linguistic appropriateness of the instruments for the
Iranian context, the questionnaires underwent a rigorous cross-cultural adaptation
process. This process included forward and backward translation by independent
bilingual experts, followed by a review by a panel of three professors of applied
linguistics to establish content and face validity. Subsequently, the scales were pilot-
tested with a sample representative of the target population to confirm their reliability
and clarity. Finally, questionnaire items were put into Google Forms to collect the
data. The Google Forms platform allows researchers to send their questionnaires
to more people since it is more convenient and cost-efficient. A link to access the
questionnaires was created and distributed among Telegram group members in
which Iranian English teachers were present. Simultaneously, the researchers sent
the link to English teachers they knew and asked them to circulate the link with their
colleagues. A total number of 186 responses were received in about 45 days. After
screening the responses, two were removed from further analysis since they seemed
to be filled without enough care and attention. Thus, the remaining 184 responses
were used for this study dataset. It is significant to highlight that the first section of
the questionnaire included a consent form to participate in this study, demographic
or factual questions including years of work experience, highest educational degree
obtained, age, and gender, together with a statement that indicated the responses will
remain private and only will be benefitted for research purposes. Accordingly, ethical
considerations were taken into account. Following this section, three questionnaires
were presented: the teacher emotional labour strategies scale, the teacher grit scale
and the EFL language teachers’ effectiveness questionnaire.

Data analysis

Initially, the collected data was tabulated, and analysed utilising SPSS version 27.
First, the dataset was screened and closely examined against the missing and outlier
values. Cronbach’s alpha served as the method for assessing the reliability of the
questionnaires. Initially, the researchers were determined to find a response to the
research question using the structural equation modeling (SEM) technique via
AMOS software. However, due to the small sample size (less than 250), choosing the
SEM approach was inappropriate. Then, to evaluate the unique prediction power of
each factor, multiple regression analysis was exploited through SPSS software.
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Results

Firstly, descriptive statistics were examined regarding the three variables under study:
teacher emotional labour, teacher grit and teacher success in the Iranian context
(Table 1). For each variable, the mean scores show that participants reported having
different levels of emotional labour (M =40.84, SD=5.09), grit (M =50.70, SD=8.22),
and teacher success (M =73.80, SD=38.57), respectively.

The maximum possible scores for teacher emotional labour, grit, and teacher suc-
cess are 60, 70, and 90, respectively. It is evident that the average scores in all three
scales are above the midpoints. In other words, all the teachers showed high levels of
emotional labour, grit, and teacher success.

Table 1

Descriptive Statistics

Kolmogorov-Smirnov

N M SD Skew Kurt
Statistics df Sig.
Teacher Emotional o) 3717 509 _0s 102 .09 184 <001
Labour
Teacher Grit 184 50.70 8.225 -.23 -.26 .06 184 .06
Teacher Success 184 73.80 8.571 -1.00 3.98 .10 184 <.001

To evaluate the linear relationships between the three variables, Pearson corre-
lation coefficients were computed. According to Table 2, the relationships between
teacher success and teacher emotional labour, and teacher grit with teacher emo-
tional labour were very weak and negligible. However, there was a strong, significant,
and positive relationship between teacher success and teacher grit.

Table 2

Correlations Between the Main Variables

Teacher Teacher Emotional Teacher

Success Labour Grit
Teacher success 1.000 .050 .6017%*

Pearson Correlation  Teacher Emotional Labour .050 1.000 -.030
Teacher Grit .601** -.030 1.000

N = 184, *p* < .05. **p* < 0I.

Furthermore, the researchers checked collinearity diagnostics. Tolerance and
VIF (Variance Inflation Measure) measures for the current data were .99 and 1.00,
respectively. According to (Pallant, 2020), multicollinearity is indicated when the
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tolerance value falls below .10 and the Variance Inflation Factor (VIF) exceeds ten.
Based on the results, multicollinearity was not detected. Likewise, the Mahalanobis
and Cook’s values were in acceptable range. Hence, it was safe to answer the research
question through regression analysis.

Regression analysis

A standard multiple regression model was performed to check the distinct power of
predicting variables in explaining the variances of scores in the outcome variable.
According to Table 3, the results suggested that Iranian EFL teacher emotional labour
and grit were significant predictors of their success, as they explained 36.6 % of the
variance of their success (p < .001).

Table 3
Model Summary
Change Statistics
Adjusted R Square Std. Error of the Estimate
R Square Change
.359 6.863 .366

Note. a. Predictors: (Constant), Teacher Grit, Teacher Emotional Labour. b. Dependent Variable: Teacher
Success.

Furthermore, the results of ANOVA in Table 4 revealed that the model of teacher
emotion labour and grit was a significant predictor of teacher success between Ira-
nian English language teachers; F (2, 181) = 52.21, p <.001 with R2 =.36. Overall, the
findings confirmed that Iranian EFL teachers with higher emotional labour and grit
were more likely to succeed.

Table 4
The Results of ANOVA
Model Sum of Squares df Mean Square F Sig.
Regression 4918.531 2 2459.265 52.218 .000°
Residual 8524.426 181 47.096
Total 13442.957 183

Note. a. Dependent Variable: Teacher Success. b. Predictors: (Constant), Teacher Grit, Teacher Emotional
Labour.

To be more precise, the regression analysis (Table 5) verified that Iranian EFL
teacher grit was a better predictor of teacher success (p=.60, t=10.18, p=.001)
than teacher emotional labour which did not reach significance (f=.06, t=1.15,
p=.25).
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Table 5
Coefficients
Unstandardised Standardised Correlations Collinearity
Coefficients Coeflicients Statistics
Std. Zero- Tole-
Model B Error Beta t Sig. order Partial Part rance VIF
(Constant) 3725 522 712 .000
Teacher Emotional 10 06 115 25 .05 .08 .06 .999  1.00
Labour
Teacher Grit .62 .06 .60 10.18 .000 .60 .60 .60 999 1.00

Note. a. Dependent Variable: Teacher Success.

Discussion

The central focus of the current investigation was to determine the degree of asso-
ciation (predictive link) between teacher emotional labour and teacher grit, which
represents the perseverance and passion for enduring objectives in the context of
second language (L2) teaching with teacher success. Specifically, it sought to uncover
the unique power of EFL teachers’ emotional labour and their grit in further predict-
ing the degree of teacher success in the Iranian context. The results demonstrated that
teacher emotional labour and grit positively correlated with teacher success. Inter-
estingly, emotional labour was confirmed to have a weak positive correlation with
teacher success, whereas grit had a robust positive relationship with teacher success
and was a significant predictor of teacher success. To put it another way, EFL teach-
ers who reported having more grit were more successful than others having higher
emotional labour.

Analogous results have been reported by Derakhshan et al. (2022), who con-
cluded that grittier EFL teachers were more likely to enjoy the teaching profession
and engage in pedagogical activities. The findings are not surprising since, in the
long run, teachers develop consistency of interest and perseverance in their efforts in
their careers despite many hardships and problems in L2 teaching in Iran. Similarly,
Ashkani et al. (2021) found that pedagogical perceptions of EFL teachers with
higher levels of grit were consistent with their real-world teaching activities and
practices. The results also give credence to the outcomes and findings of Azari
Noughabi et al. (2022), who found that EFL teachers with more amounts of grit and
professional engagement remained committed to their profession. Additionally, the
current results are congruent with that of Duckworth (2016), who highlighted the
strong relationship between teaching grit and life success, which could significantly
contribute to better pedagogical practice. Another major factor to consider is that
grittier teachers, considering their long-term goals, are more likely to participate
in professional development courses. As a result, they are much better at delivering
practical instructions and possess better interpersonal communication strategies to
convince their students. The results also support mindset theory of Dweck (2006)
which asserts that possessing a growth attitude or mindset is normally linked to
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specific beliefs about competence, emotional tendencies, and engagement. Owners
of a growth mindset hold the belief that teachers’ capabilities can be ameliorated,
leading them to exert substantial effort and dedicate sufficient time to enhance their
skills.

Concerning teacher emotional labour, this study echoes the research insights
of a previous study conducted by Buri¢ and Frenzel (2021), who concluded that
teachers who suppress or conceal their emotions are considered to provide instruc-
tion with impoverished quality. It can be inferred that hiding feelings may exhaust
teachers’ mental resources and shift their attention away from teaching, negatively
affecting their instructional behavior. The classroom is a very dynamic atmosphere,
and many unpredictable events may occur. For instance, a teacher may show anger
towards students who talk with each other during a lesson to stop their misbehav-
ing. In such a case, the ability of the teacher to show fake emotions might improve
their teaching and instructional skills. It may also reimburse the exhaustive mental
effects such faking might have on pedagogical activities. The obtained results are
in line with the Affective Events Theory, which further illustrates that professional
demands in the work environment have a direct effect on work attitude, the behav-
iour of staff, and also their emotions and mental states, such as frustration (Weiss &
Cropanzano, 1996). Positive and negative emotions are regulated by job character-
istics, organisational characteristics, and individual characteristics. Similarly, Tore
(2020) explored teachers’ motivation with their emotional labour and explored that
there was a negative relationship between intrinsic motivation and emotional labour
in Turkish teachers.

Conclusion

This study tried to uncover the association between teacher emotional labour, grit
and teacher success. The regression results testified that grit was a better and stronger
predictor of teacher success than teacher emotional labour.

Teacher emotional labour has been neglected in many teacher education pro-
grammes in Iran and abroad. According to Tsang and Jiang (2018), these courses
should be invigorated by adding some traces of awareness raising concerning teacher
emotion and emotion regulation techniques, which are necessary to solve teachers’
emotional difficulties and to empower them. Teachers with a better sense of emo-
tion regulation are better in their interpersonal relationships, and this could, in turn,
increase their teacher credibility (Sarani et al., 2020). In addition, English teachers
should be allowed to share their thoughts and experiences with their co-workers,
teacher educators and head teachers. In an exciting study, Cowie (2011) found that
English teachers sometimes wanted to quit their jobs or search for other work. How-
ever, they decided to continue their current teaching position since they commu-
nicated with their colleagues and found a sense of belonging to the teaching atmo-
sphere and identity as a professional fellow. This suggests that they were receiving
emotional support from others. Governing bodies, such as policymakers concerned
with teachers’ psychological well-being, are recommended to consider the emotional
dimension of teachers. Future researchers are suggested to check how much social
support teachers receive from their colleagues and family members in relation to
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their emotional labour and whether it impacts their success and teaching perfor-
mance. Furthermore, the role of personality factors can be investigated in tandem
with grit and emotional labour. Cross-cultural comparisons with teachers from other
Western and Eastern countries can also illuminate the extent to which these variables
are culturally governed. Finally, it is evident that emotions are very dynamic and
volatile in nature, so the utilisation of longitudinal studies could deepen our insights
into the relationship between emotion, grit, and teacher success.

Limitations

One limitation of this study was the use of self-report questionnaires for gathering
data, which might increase social desirability bias. However, efforts were made to
mitigate this bias by ensuring anonymity and emphasising the importance of honest
responses. Meanwhile, future researchers are suggested to use multiple data collec-
tion tools or at least different qualitative methods such as focus group interviews or
observations to triangulate the data and enhance the credibility of their work.
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