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Background. Nurturing and responsive parenting, along with parental competen-
cies that foster child development, are the foundation for healthy emotional and
psychological growth, as they provide children and adolescents with a secure en-
vironment in which they feel valued, understood, and capable of coping with ev-
eryday challenges. From this perspective, the quality of family interactions plays a
central role in the development of children’ self-esteem.

Objective. To analyze the relationship among formative parental competencies,
parental stress, and children’s self-esteem.

Design. The sample of 332 participants comprised 166 children aged 8 to 12
years and their caregivers. The E2P v.2 scale, the PSI-SE, and the Rosenberg Self-
Esteem Scale were administered, after obtaining consent from the parents and/or
caregivers and assent from the children.

Results. At a correlational level, formative parental competencies were nega-
tively associated with parental stress, and positively associated with children’s self-
esteem, while parental stress was negatively associated with that self-esteem. When
examining the relationships using structural equation modeling, formative paren-
tal competencies were associated with less stress and higher self-esteem in children,
without showing a direct effect of stress on the children’s self-esteem.

Conclusion. These findings suggest that the quality of parenting practices is
associated with lower levels of parental stress and higher levels of children’s self-
esteem, highlighting its potential role as a protective factor. This pattern of asso-
ciations may inform the design of interventions aimed at strengthening parental
competencies aligned with positive parenting, without implying causal effects.
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Introduction

Parenting and its association with children’s self-esteem are a leading focus of con-
temporary psychological research. Numerous studies agree that parenting practices
exert a significant influence on a child’s self-esteem, understood as the positive or
negative evaluation that individuals make of themselves (Rosenberg, 1965).

In particular, parental support and authoritative parenting styles, characterized
by a combination of affection, open communication, and clear boundaries, promote
children’s autonomy and responsibility within a structured yet nurturing environ-
ment. These styles are positively associated with higher levels of children’s self-esteem,
while authoritarian styles are negatively related to these indicators. Furthermore,
self-esteem is inversely linked to depressive symptoms, highlighting its protective
function against emotional distress. Consistently, positive parenting practices are as-
sociated with a lower prevalence of depressive symptoms, while those based on psy-
chological control are associated with an increase in these symptoms (Feldman, 2012;
Pinquart & Nguyen, 2025).

Nurturing and responsive parenting forms the basis for healthy emotional and
psychological development, providing children and adolescents with a safe environ-
ment where they feel valued, understood, and competent (Duarte et al., 2016). Such
bonds foster self-confidence, emotional self-regulation, and the development of self-
esteem. In contrast, rigid, authoritarian, or emotionally unsupportive parenting can
weaken a child’s sense of self-worth, generate insecurity, and increase vulnerability to
stress. In this sense, the quality of the parental bond is a key protective or risk factor
for children’s and adolescents’ psychological well-being (Shen et al., 2025).

Positive parental competencies, understood as the set of practices that allow care-
givers to respond flexibly and adaptively to the demands of raising children, repre-
sent a fundamental pillar for promoting the holistic development of children and
adolescents (Bornstein, 2013; Gémez & Mufoz, 2015; Pinquart & Nguyen, 2025).
The literature has consistently documented that sensitive families and structured
parenting styles are associated with better outcomes in children’s well-being and self-
esteem, while coercive or inconsistent practices are linked to less favorable results
(Baumrind, 1991; Rodrigo et al., 2009; Shen et al., 2025). Parental competencies can
be divided into four areas, according to Gémez and Muioz (2015): a) bonding com-
petencies; b) formative competencies; c) protective competencies; and d) reflective
competencies.

Formative competencies refer to the set of knowledge, attitudes, and daily prac-
tices of parenting and child-rearing that are aimed at fostering development, learn-
ing, and socialization (Gémez & Muiioz, 2015). Thus, formative parental competen-
cies are considered a foundation for children to explore the world and integrate social
learning through modeling, dialogue, and interaction.

From a developmental perspective, promoting self-esteem in childhood plays a
crucial role in preventing emotional problems and fostering healthy development, as
it is linked to better physical and mental health, higher academic performance, and
prosocial behaviors (Delval, 1998). Furthermore, self-esteem is a central component
of psychological adjustment, reflecting the subjective assessment of one’s own per-
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sonal worth and closely associated with socio-emotional functioning (Orth et al.,
2018; Pinquart & Nguyen, 2025; Rosenberg, 1965).

On the other hand, the daily practice of parenting involves changing demands
that require constant adaptation from caregivers (Ponnet et al., 2013). When these
demands exceed available personal, social, or contextual resources, parental stress
can emerge, defined as an adverse emotional response associated with the care and
socialization of children (Wekerle et al., 2007). Empirical evidence indicates that high
levels of parental stress can negatively affect children’s emotional development, in-
creasing the likelihood of mental health problems in childhood (Tehrani et al., 2025).
Furthermore, studies have shown that parental stress significantly relates to psycho-
logical well-being of the parents themselves, being associated with lower levels of life
satisfaction and quality of life (Rusu et al., 2025), which is an issue that has become
particularly relevant in contemporary discussions of family life.

Poor parental well-being is associated with less healthy parenting practices, char-
acterized by less affection and less reciprocity in interactions with children, which
are negatively related to parental competencies (Wekerle et al., 2007). These com-
petencies have been identified as key determinants for the development of healthy
self-esteem in children (Pinquart & Nguyen, 2025).

Although recent meta-analyses (e.g., Pinquart & Gerke, 2025) have provided ro-
bust evidence on the associations between parenting practices and children’s psycho-
logical outcomes, several gaps remain. Less attention has been given to how these
relationships operate within specific cultural contexts and developmental stages. In
particular, middle childhood represents a critical period for the consolidation of self-
esteem, yet it is often underrepresented or not explicitly differentiated in large-scale
syntheses (Gonzalez, et al., 2020; Oudhof & Robles, 2022). Parenting practices and
their impact on child development are embedded within broader cultural contexts
that shape beliefs, expectations, and interaction patterns within families. Cultural
norms influence how parental competencies are expressed, how stress is experienced
and managed, and how children interpret and internalize relational experiences.
Therefore, examining these processes within specific sociocultural settings is essen-
tial for understanding both their universality and their contextual variability. This
perspective highlights the importance of interpreting findings with consideration of
the cultural milieu in which they are produced (Atzaba-Poria & Pike, 2015).

Formative Parental Competencies and Parental Stress

Sahithya & Raman (2020) report that parenthood in a context that is itself stressful
requires primary caregivers to develop positive resources that give them confidence
and reduce the perceived stress in the exercise of parenthood when attending to vari-
ous obligations in the same space-time.

The stress experienced by primary caregivers during child-rearing is called pa-
rental stress; and this has been defined in various studies (Gonzalez Bernal & Gue-
vara Marin, 2012; Hughes & Huth-Bocks, 2008; Padilla et al., 2014) as overwhelming
negative feelings regarding parenting and anguish due to disapproving comments
received in the context in which parenting is exercised.

According to Abidin (1995), negative feelings are based on caregivers’ self-eval-
uation of their resources for coping with parental demands. This author divides this
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self-evaluation into three dimensions: parental distress, which consists of each care-
giver’s perception of their parenting; dysfunctional parent-child interaction, which
involves caregivers’ assessment of their expectations of their children and the feed-
back they receive from them; and finally, a difficult child, which encompasses the
child’s psychological attributes and behaviors that create difficulties for caregivers
in raising their children (Faber & Mazlish, 2014). In this approach, Rodrigo et al.
(2009) explain that the degree of satisfaction with being a parent can positively or
negatively influence the emotional health, self-esteem, and well-being of children.
Therefore, the competencies developed by primary caregivers are considered crucial
in the development of the family unit and the development of children (Martin et
al., 2013).

Strengthening parental competencies can contribute to reducing parental stress
and increasing the perception of competence in caregivers, as studies have shown
from programs and interventions that low levels of parental stress give a feeling of
competence, which is reflected in behavioral changes in children (Sahithya et al.,
2020; Pisterman et al., 1992).

Formative Parental Competencies, Parental Stress,
and Their Relationship with Children’s Self-Esteem

Positive parenting and children’s self-esteem have been studied through various in-
terventions, which have found that positive parenting has a direct and positive effect
on children’s self-esteem (Batool, 2020). Sugiarti et al. (2021) reported that positive
parenting is significantly associated with self-esteem in children, from infancy to ad-
olescence, highlighting that dialogue, understanding, and the maintenance of close
relationships by parents contribute to children valuing themselves more and perceiv-
ing themselves as more competent. Thus, self-esteem functions as a key protective
factor in the emotional development of children and adolescents, strengthening their
ability to cope with stress and reducing emotional vulnerability (Peng et al., 2021).
On the other hand, numerous studies have analyzed self-esteem as a predictor of be-
havior and psychological adjustment (Leary & MacDonald, 2005), highlighting that
high levels of self-esteem are associated with adaptive behaviors and greater well-
being (Diener, 1984; Okada, 2010; Taylor & Brown, 1988).

While various risk factors have been associated with low self-esteem in children,
evidence suggests that inconsistent parenting is one of the most significant factors
(Brown et al., 1990; Rosenberg et al., 1989). Studies have shown that parental charac-
teristics such as maternal emotional stability significantly influence children’s mental
health (Hoghughi & Long, 2004), while parental stress, depression, and low self-es-
teem in caregivers are associated with poorer attachment quality and reduced paren-
tal efficacy (Leerkes & Burney, 2007).

The literature has also demonstrated a close relationship between parental stress,
parenting, and children’s self-esteem. Several studies have recorded a significant as-
sociation between parental depression and parenting styles characterized by low care
and high control (McGinn et al., 2005; Mezulis et al., 2006). Within this context,
stress management programs based on the Lazarus & Folkman (1984) coping model
have shown that reducing parental stress can indirectly contribute to decreasing de-
pressive symptoms in children (Ajilchi et al., 2013).
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Furthermore, parental stress is linked negatively to children’ self-esteem, poten-
tially leading them to unfavorable interpretations of reality and increasing anxiety,
self-criticism, and feelings of inadequacy (Pappa et al., 2024). Self-esteem, as a central
component of the self-concept, begins to develop in the early stages of life, a process
in which the family plays a fundamental role as the first social and educational en-
vironment children experience (Delval, 1998; Lodi-Smith & DeMarree, 2018). From
this perspective, daily interactions with parents are crucial for the development of
self-concept and self-esteem, directly influencing how children perceive and value
themselves (Curran et al., 2018). Positive parenting practices foster the development
of a healthy self-concept and, consequently, positive self-esteem, while inadequate
practices can generate negative labels that become the basis of a dysfunctional self-
concept and low self-esteem (Rohmalimna et al., 2022). As a result, parental stress
emerges as a relevant factor that can interfere with the quality of parenting and, indi-
rectly, with children’s self-esteem (Moreira et al., 2015).

Following this logic, the present study aims to determine the relationship be-
tween formative parental competencies and some dimensions of parental stress, as
well as its connection to children’s self-esteem. The goal is to provide evidence to
deepen the understanding of risk and protective factors in the family environment,
contribute to understanding the challenges confronting today’s families, and high-
light the importance of designing interventions aimed at families to promote healthy
child development (Baumrind, 1991; Gémez & Munoz, 2015; Rodrigo et al., 2009;
Rosenberg, 1965; Ryft, 2014). Self-esteem was selected as the primary child outcome
due to its central role as an integrative indicator of socio-emotional development.
Unlike more transient emotional states such as stress or affect, self-esteem reflects a
relatively stable evaluation of the self, shaped by cumulative relational experiences,
particularly within the family. In childhood, self-esteem is closely associated with
emotional well-being, stress perception, and self-regulatory processes (Krauss et
al., 2020), making it a particular indicator of psychological adjustment. Given the
aim of this study to examine the developmental implications of formative parental
competencies, focusing on self-esteem allows for the assessment of a broader and
more enduring psychological outcome. Although parental characteristics, including
parental self-esteem, may indirectly influence children’s self-views through model-
ing and family dynamics, previous evidence suggests that theses influences are often
mediated by parenting behavior and efficacy beliefs rather than directly transmitted
(Fang et al., 2021). Therefore, the present study focused specifically on children’s self-
esteem in order to capture their subjective self-evaluations more directly. Although
other variables such as affect or stress may also be relevant, their inclusion would
have extended the model beyond its intended scope. Figure I presents the following
hypotheses:

H;: Formative parental competencies are negatively related to parental stress.

H,: Formative parental competencies are positively related to children’s self-es-
teem.

Hj: Parental stress is negatively related to children’s self-esteem.

In the study of parenting and child development, multiple emotional and rela-
tional variables have been identified as relevant for understanding children’s psycho-



Formative Parental Competencies and Parenting Stress as Predictors of Children’s Self-Esteem 41

Formative
Parental
Competence

Children's
Self-Esteem

Parental
Stress

Figure 1. Hypothetical model of the study

logical adjustment. Among these, affective dimensions such as positive and negative
affect have shown significant associations with well-being outcomes (Huang et al.,
2026). However, the present study focuses specifically on some dimensions of pa-
rental stress as a central process variable within the parenting framework. Parental
stress has been consistently conceptualized as a proximal mechanism that directly
influences parenting practices, particularly by reducing responsiveness and increas-
ing the likelihood of dysfunctional interactions. From this perspective, stress is not
only an indicator of parental well-being, but also a key factor shaping the quality of
the parent-child relationship. In contrast, affective dimensions are often considered
broader emotional states or dispositional characteristics that, while relevant, oper-
ate at a different level of analysis. Given the aim of this study to examine modifiable
parenting-related processes linked to formative parental competencies, some dimen-
sions of parental stress were selected as a theoretically grounded and intervention-
relevant variable.

Methods

Participants

The study sample consisted of 332 participants: 166 adults (M =37.7, SD=6.7) and
their children, aged 8 to 12 years (M =10.06, SD=1.18), enrolled in 13 public ele-
mentary schools in the northern, southern, central, and western areas of Hermosillo,
Mexico. Regarding their relationship to the children, the informants were mothers
(86.7%), fathers (4.8%), grandmothers (6.0%), grandfathers (.6%), and other rela-
tives (1.8%). All participants were invited and voluntarily agreed to participate in
the study in person. The sample size is consistent with commonly recommended
guidelines for structural equation modeling, which suggest a minimum ratio of 5
to 10 observations per estimated parameter and sample sizes of approximately 150
to 200 participants for models of moderate complexity (e.g., Hair et al., 2019; Kline,
2016).
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Procedure

Initially, modifications were made to the instruments following international rec-
ommendations for the cross-cultural adaptation of psychometric instruments, which
emphasize the importance of maintaining semantic, idiomatic, and conceptual
equivalence (Beaton et al., 2000; Muiiz et al., 2013); The language and wording of the
items were adjusted in the positive parenting scale and parental stress index, with the
aim of making them understandable and relevant to the sociocultural context of the
participants, while maintaining the conceptual equivalence of the original version of
the instruments (Hambleton et al., 2005).

Subsequently, mothers, fathers, or family members who served as primary care-
givers for children between the ages of 8 and 12, attending 13 public elementary
schools in Hermosillo, Mexico, were invited to participate. Prior permission was
obtained from both the principals of the participating schools and the staff of the
Unit of Support Services for Regular Education (USAER) to convene the interested
parties. The questionnaires were administered from February to June 2025. Families
were scheduled for specific days, previously agreed upon with each school, to com-
plete the questionnaires in person using paper-and-pencil format. The process took
approximately 25 to 30 minutes for the caregivers.

Later that same day, the children were asked to complete the questionnaires,
which took 10 to 15 minutes. Before administering the questionnaires, both the care-
givers and the children signed the corresponding informed consent forms. The infor-
mation obtained was handled confidentially; the responses were coded to guarantee
the anonymity of the participants, and subsequently the data was entered into elec-
tronic databases for statistical analysis.

Data Analysis

Using the Statistical Package for the Social Sciences (SPSS v25.0), the psychometric
properties and descriptive statistics of the scales were analyzed. In the first stage, an
Exploratory Factor Analysis (EFA) was conducted to identify the underlying struc-
ture of the items in each instrument, helping to reduce the number of indicators of
the latent variables by eliminating values with a loading lower than .30 (Hoyle & Du-
vall, 2004; Yong & Pearce, 2013). Subsequently, to estimate the internal consistency
of the scales, a Cronbach’s alpha analysis was performed (Swerdlik & Cohen, 2006),
considering scores above .60 as acceptable (Nunnally & Bernstein, 1994).

Following this, Confirmatory Factor Analyses (CFA) were performed using EQS
6.1 software for each scale to determine construct validity. The strength of association
between variables was also calculated using Pearson’s correlation coeflicient (Triola,
2009). Finally, to test the hypotheses, Structural Equation Modeling (SEM) was used
to determine the relationship between variables, employing various statistical mea-
sures to estimate the model’s goodness of fit (Kline, 2016; Ruiz et al., 2010). Values
above .90 were considered indicative of acceptable model fit for the Normed Fit Index
(NFI), Non-Normed Fit Index (NNFI), and Comparative Fit Index (CFI). For the
Root Mean Square Error of Approximation (RMSEA), values below .08 were consid-
ered indicative of acceptable fit, whereas values below .05 suggested a good model fit
(Bentler & Bonett, 1980; Chou & Bentler, 1993; Smith & McMillan, 2001).
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Questionnaires

Instruments were administered to the parents and the children separately. The scales
used are as follows:

Positive Parenting Scale (E2P v.2) (Gémez & Contreras, 2019). A scale that evalu-
ates parental competencies from the perspective of positive parenting, consisting of
four factors: a) bonding parental competencies, referring to actions aimed at promot-
ing a secure attachment style and adequate socio-emotional development; b) forma-
tive competencies, which are actions aimed at promoting development, learning, and
socialization; c) protective competencies, which are behaviors that favor the physi-
cal and emotional integrity of children; d) reflective competencies, which refer to
one’s own parenting and the monitoring of current parenting practices. It consists of
56 items and uses a 5-point Likert scale response format (1 =never, 5=always). The
original scale has psychometric validity (a=.94). The E2P v.2 scale was originally
proposed as a four-factor instrument. However, for the purposes of the present study,
only the Formative Parental Competencies (FPC) factor was included due to its theo-
retical relevance to the proposed model and its suitability for examining parenting
practices within the sociocultural context of the participating families.

Parenting Stress Index-4 Short Form (PSI-SF). A scale that measures parental
stress (Abidin, 1995; Diaz-Herrero et al., 2010). Its abbreviated form consists of 36
items on a 5-point Likert scale and allows for the rapid identification of parents with
high stress levels stemming from both personal characteristics and their children’s
behavioral traits. Originally, the PSI-SF was structured into three subscales: a) Paren-
tal Distress; b) Dysfunctional Parent-Child Interaction; and c¢) Difficult Child, which
together provide an overall Total Stress Index (a=.91). For the purposes of the pres-
ent study, only Parental Distress (PD) and Difficult Child (DC) subscales were in-
cluded, as these dimensions were considered most directly related to the experience
of parental stress examined in the proposed model.

Rosenberg Self-Esteem Scale (Rosenberg, 1965). Consists of 10 Likert-type items,
five written in a positive way and five in a negative way, which assess the person’s
general attitude towards himself, his worth and personal acceptance (Atienza et al.,
2000; Fleming & Courtney, 1984; McCarthy & Hoge, 1982; Wylie, 1974) (a=.88).
Seen in Table I as SE.

Results

Table 1 shows the correlations of the study variables, as well as the internal consistency
values and descriptive statistics. The results for calculating internal consistency using
Cronbach’s alpha coefficient were satisfactory, as all scales showed values above .70,
with the Self-Esteem variable having the lowest (a=.76). Regarding the distribution
of the data, skewness and kurtosis values indicate that, overall, the variables exhibit
moderate deviations from normality; in particular, the variable Formative Parental
Competencies showed pronounced negative skewness (-2.00) and elevated kurtosis
(4.75), suggesting a concentration of responses at the higher end of the scale. This
distributional pattern may reduce variability and slightly attenuate the magnitude
of associations with other variables. In contrast, the remaining variables presented
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skewness and kurtosis values within acceptable ranges, supporting the adequacy of
the data for subsequent analyses. Given that all values fell within commonly accepted
thresholds, these deviations were not considered severe enough to compromise the
validity of the analyses.

Table 1
Univariate Statistics and Correlations of the Study

Mean SD Skewness Kurtosis Alpha  FPC PS DC PD SE
FPC 4.62 .51 -2.00 4.749 945 1
PS 2.12 .69 46 -.041 925 -.388** 1
DC 2.08 .75 .54 -.285 851 -.254%*  .822* 1
PD 2.33 .96 .62 -.220 802 -.246%*  .766** 356"
SE 2.79 91 -.38 -.989 760 199%* - 1747 -.095 -.170* 1

Note. N=166; FPC=Formative Parental Competencies. PS=Parental Stress. DC=Difficult Child.
PD = Parental Distress. SE = Self-esteem. Pearson *p <.05. **p <.001.

Based on the Pearson correlation results, a pattern of associations consistent
with the proposed theoretical model was observed. Formative parental competen-
cies were found to be negatively and significantly related to Parental Stress (r=-.388,
p<.001), indicating that higher levels of formative parental competencies are asso-
ciated with lower levels of stress in raising children. Similarly, formative parental
competencies showed a positive and significant correlation with Children’s Self-
Esteem (r=.199, p<.001). This relationship, although of low magnitude, suggests
that greater formative competence—that is, higher levels of guidance, explanation
of rules, and reflective support from caregivers—is associated with lower levels of
negative self-thought in children, reflecting better self-esteem. Consistent with this
finding, Parental Stress was negatively and significantly associated with Children’s
Self-Esteem (r=-.174, p<.001), suggesting that higher levels of stress in parents
tend to be related to lower levels of self-esteem in children. Taken together, these
associations support the relevance of formative parental competencies as a protec-
tive factor both for reducing parental stress and for promoting better self-esteem in
children.

Confirmatory Factor Analysis (CFA) was performed using the robust maximum
likelihood estimation method to obtain goodness-of-fit indices and factor loadings
for each of the indicators corresponding to the study variables (Stommel et al., 1992).
The measurement models showed a satisfactory fit to the data, apart from the sec-
ond order construct dysfunctional interaction, belonging to parental stress, which
showed factor loadings below .30. Therefore, this factor was removed from subse-
quent analyses. The remaining latent variables and their respective factor loadings
were statistically significant, indicating that the constructs were adequately repre-
sented by their indicators.

In the structural model, the relationship between formative parental competen-
cies, parental stress, and child self-esteem was examined (Figure 2). Formative pa-
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Figure 2. Structural model of the relationship among Formative Parental Competence, Paren-
tal Stress, and Children’s Self-Esteem, with their standardized estimates

Note. Goodness of fit: ¥*(95)=132.03, x*/df=1.39, CFI=.97, TLI (BBNNFI)= .96, RMSEA =.04 (90% CI
[.026, .067]), SRMR =.060.

rental competencies showed a significant negative effect on parental stress (f =-.50),
a construct consisting of the perception of a difficult child and parental distress, in-
dicating that greater parenting competencies are associated with lower stress levels.
Regarding child self-esteem, formative parental competencies had a positive influ-
ence ($=.27), demonstrating their role as a relevant protective factor in the child’s
emotional development, fostering a more positive self-assessment.

The direct effect of parental stress on self-esteem, although positive, was practi-
cally null (B =.03), indicating that once formative parental competencies are consid-
ered within the model, parental stress does not exert a significant or relevant influ-
ence on children’s self-esteem. The effect of parental stress on children’s self-esteem
is not independent, but rather conditioned by positive formative parental resources.
The model explained 48% of the variance in children’s self-esteem (r?=.48) and
showed adequate goodness-of-fit indices as seen in Figure 1, which is consistent with
the theoretical coherence of the model and suggests a pattern of associations whereby
formative parental competencies are linked to lower parental stress and to higher
levels of children’s self-esteem, without implying causal direction.

The structural model showed that several of the hypothesized relationships were
statistically supported (Table 2). Specifically, Formative Parental Competencies ex-
hibited a significant negative association with Parental Stress (p=-.534, SE=.082,
z=-3.015, p<.01), indicating that higher levels of these competencies are linked to
lower levels of Parental Stress. In turn, Parental Stress was positively associated with
both Difficult Child (p=.701, SE=.285,z=3.491, p<.001) and Parental Distress. Al-
though the latter effect was of moderate magnitude (f =.496, SE=.296), its associated
variability resulted in a wider confidence interval, suggesting a more cautious inter-
pretation of this relationship.
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Table 2
Standardized Path Coefficients of the Structural Model

Path B SE zZ p 95% CI

Formative Parental Competencies > Parental _503 082 -3.015 <01 (.69, -.37]

Stress
Parental Stress - Difficult Child .701 .285 3491 <.001 [.11,1.22]
Parental Stress > Parental Distress 496 .296 3565 <.001 [-.10,1.07]

Formative Parental Competencies > Children’s
self-esteem

Parental Stress - Children’s self-esteem .006 .356 .037 ns [-.69,.70]

273 141 1.918 .055 [-.01,.54]

Note. ff=standardized regression coefficient. SE = standard error. z=test statistic (estimate divided by its
standard error). p =significance level. CI=95% confidence interval. Structural paths represent hypothe-
sized directional relationships between latent constructs. Coefficients are considered statistically significant
at p<.05.

Regarding children’s self-esteem, the direct effect of Parental Stress was negligible
(B=.006, SE=.356, z=.037, p > .05). Similarly, Formative Parental Competencies
showed a positive association with children’s self-esteem that approached, but did
not reach, conventional levels of statistical significance (p=.273, SE=.141, z=1.918,
p=.055), indicating a potential trend worthy of further exploration.

Discussion

This study aimed to analyze the relationship among formative parental competencies,
parental stress, and children’s self-esteem in a sample of families with school-aged
children in northwestern Mexico. Formative parental competencies were defined as
the ability of parents to organize a teaching and learning environment aligned with
positive parenting, which fosters the development of competencies in children that
allow them to function independently and adaptively in society (Barudy & Dantag-
nan, 2005; Gomez & Contreras, 2019). Parental stress was understood as the negative
emotional responses of parents to the demands of caring for and socializing their
children (Abidin, 1995; Ponnet et al., 2013; Wekerle et al., 2007). Self-esteem was
defined as the overall evaluation a person makes of their own worth (Atienza et al.,
2000; Rosenberg, 1965).

Several studies have already demonstrated that parental stress is a significant risk
factor for the successful implementation of positive parenting practices, as high stress
levels are associated with reduced sensitivity and responsiveness of caregivers to their
children’s needs (Martorell & Bugental, 2006; Rodriguez-Jenkins & Marcenko, 2014).
This has been consistently linked to impairments in children’s socio-emotional de-
velopment (Pinquart & Gerke, 2019; Shen et al., 2025). The results of the present
study provide empirical evidence that reinforces the importance of formative paren-
tal practices aligned with positive parenting as a key protective factor in children’ so-
cio-emotional development, particularly in building and strengthening self-esteem.
Also, these findings contribute to current discussion on family functioning and high-
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light the relevance of parental competencies to promote healthy family environments
(Angley et al., 2015).

The psychometric analyses showed adequate levels of internal consistency and
construct validity in the scales used, confirming the appropriateness of the adapta-
tion for use with the Mexican population. However, it is important to mention that
the omission of the dysfunctional interaction factor within the parental stress con-
struct in the structural model analysis suggests the need for further in-depth evalua-
tion of this dimension.

Regarding the correlational analyses, a pattern of associations consistent with the
theoretical framework and previous research was identified, which has shown that
the authoritative parenting style, which shares fundamental characteristics with posi-
tive parental competencies, maintains a direct and significant relationship with chil-
dren’s self-esteem (Firouzkouhi Moghaddam et al., 2017; Pinquart & Gerke, 2019). In
addition, in the present study, it was observed that formative parental competencies,
aligned with positive parenting, were positively and significantly related to children’s
self-esteem, indicating that practices such as clear guidance, reflective accompani-
ment, and the explanation of rules favor a more positive self-evaluation in children
(Marsh, 1996). Likewise, as in other studies where it has been found that parents with
a greater sense of parental competence have lower levels of parental stress (Dincer &
Tung, 2023; Molano et al.,, 2023), in the present study, formative parental competen-
cies were negatively and significantly associated with parental stress, suggesting that
greater formative resources aligned with positive parenting in raising children are
linked to lower levels of parental distress and perception of difficulty in the parental
exercise. It has been found that higher levels of parental stress are associated with
more negative perceptions of parental behavior by their children and, through the
parenting practices implemented, are related to lower self-esteem in children (Put-
nick et al., 2008). On the other hand, it is important to mention that some research
found no significant relationship between parental stress and children’s self-esteem,
suggesting that in some contexts, the relationship between parental stress and chil-
dren’s self-esteem is not always direct or significant (Prasana & Sam, 2024).

In the present study, the correlational analysis showed that parental stress had a
negative and significant relationship with children’s self-esteem, demonstrating that
high levels of stress in caregivers tend to be associated with lower self-esteem in their
children. These findings are consistent with previous studies that indicate that higher
levels of family functioning are associated with better child well-being (Gaspar et al.,
2022).

Furthermore, in the structural equation model, which allowed for a deeper un-
derstanding of the relationships between variables by analyzing direct effects, the re-
sults showed that formative parental competencies have a significant effect on both
reducing parental stress and strengthening children’s self-esteem. In contrast, parental
stress did not show a significant effect on self-esteem once parental competencies were
incorporated into the model, suggesting that the association between parental stress
and children’s socio-emotional development does not occur in isolation, but rather is
linked to the quality of parenting practices. This finding may not reflect the multifac-
torial nature of children’s self-esteem, which is influenced not only by family dynamics
but also by broader developmental and social contexts. These results reinforce the idea
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that the level of stress itself is not the main determinant of children’s emotional ad-
justment, but rather the caregivers’ ability to implement formative parental resources
even in demanding or pressured contexts. Taken together, these findings suggest that
formative parental competencies may act as a protective mechanism that buffers the
potential negative effects of parental stress on childrens self-esteem (Delvecchio et
al., 2020). This interpretation is consistent with theoretical models of parenting that
emphasize the role of parental resources in shaping family functioning and reducing
vulnerability to stress in caregiving contexts (Belsky, 1984). At the same time, these
findings highlight the importance of considering additional individual and relational
variables that may further explain children’s psychological adjustment.

Future research should consider including parental self-esteem, as parental self-
related beliefs and efficacy perceptions may indirectly shape children’s self-evaluations
through modeling processes, parenting behaviors, and family dynamics (Busquets
et al., 2022; Niermann et al., 2022). Examining both parent and child self-esteem
could therefore provide a more comprehensive understanding of intergenerational
influences on psychological adjustment, particularly from a dyadic perspective that
captures reciprocal family processes.

In addition, although affective variables were not included in the present study,
incorporating both positive and negative affect may contribute to a more comprehen-
sive understanding of the observed relationships. Positive affect has been consistently
associated with lower perceived stress and higher self-esteem and self-efficacy, as it
promotes adaptive coping, cognitive flexibility, and more favorable self-evaluations.
In contrast, negative affect is typically linked to higher stress and diminished self-
related beliefs, as it is associated with maladaptive cognitive patterns such as rumina-
tion and threat appraisal (Aktu, 2024). As suggested by Moe and Katz (2018), affec-
tive experiences play a central role in shaping individuals’ perceptions of competence
and their emotional adjustment in achievement contexts, reinforcing the relevance of
considering these dimensions in future studies.

These findings also have important educational and practical implications. Inter-
ventions aimed at strengthening formative parental competencies may contribute to
promoting children’s self-esteem while also mitigating the impact of parental stress.
Such interventions should be culturally sensitive and consider values, beliefs, and
contextual conditions of the families involved. Additionally, given the developmental
stage of the children included in this study, educational programs may benefit from in-
corporating strategies that promote supportive parent-child interactions during mid-
dle childhood. Adapting these interventions to different cultural and developmental
contexts may further enhance their relevance and effectiveness (Jeong et al., 2021).

Opverall, these findings should be interpreted in terms of associations rather than
causal effects. Although the model was theoretically specified with directional paths,
the cross-sectional nature of the data does not allow for establishing temporal or
causal relationships among variables.

Conclusion

The proposed model explained a considerable proportion of the variance in children’s
self-esteem, which supports its theoretical and empirical consistency (Firouzkouhi
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Moghaddam et al., 2017; Pinquart & Gerke, 2019). In particular, the associations
between formative parental competencies and children’s self-esteem, as well as be-
tween parental stress and children’s self-esteem, underscore the central role of posi-
tive formative parenting practices as a relevant explanatory factor in children’s socio-
emotional development, beyond the independent contribution of some dimensions
of parental stress (Orth & Robins, 2014).

The findings of this study are consistent with previous research highlighting the
protective role of positive parenting practices in children’s socio-emotional devel-
opment (Lansford et al., 2014; Morris et al., 2007; Pinquart, 2017). However, these
results should be interpreted within the specific cultural and developmental context
of the study. Parenting practices and experiences of parental stress may vary across
cultural settings due to differences in social norms, family structures, and contextual
stressors (Bornstein, 2017; Lansford et al., 2021). Likewise, the age group examined
in this study (children aged 8 to 12 years) represents a developmental stage in which
self-esteem is particularly sensitive to family interactions, which may limit the gen-
eralizability of the finding to younger children or adolescents (Orth & Robins, 2014).

Overall, the present findings contribute to the literature by providing evidence
from a specific cultural and developmental context, while also underscoring the need
for further cross-cultural and longitudinal research to examine the stability and vari-
ability of these relationships over time.

Limitations

Finally, although the results provide solid evidence, the main limitation of this study
is the sample size, which may restrict the generalizability of the findings. However,
the inclusion of participants from different geographic areas of the city contributes to
the internal diversity of the sample (Tipton, 2017). It is therefore necessary to repli-
cate the proposed model in larger samples and across diverse sociocultural contexts.
Nevertheless, the present findings constitute a relevant contribution to research on
positive parenting in Mexican contexts and provide empirical support for the design
of interventions aimed at strengthening family well-being and children’s socio-emo-
tional development through positive parenting practices.

Several methodological limitations should also be considered when interpreting
the findings. First, the study focused exclusively on parental stress as the primary
emotional variable. Although this decision was theoretically grounded, the inclusion
of additional emotional dimensions, such as positive and negative affect, could pro-
vide a more comprehensive understanding of family emotional dynamics.

Limitations related to measurement should likewise be acknowledged. Although
the Rosenberg Self-Esteem Scale (RSES) is a widely used and well-validated instru-
ment, it was originally developed for adolescents and adults. Therefore, its application
to children aged 8 to 12 may present challenges related to developmental appropri-
ateness and item comprehension. While efforts were made to ensure that participants
understood the items, future research would benefit from employing self-esteem
measures specifically designed or validated for children to obtain more developmen-
tally sensitive assessments. In addition, although the E2P v.2 scale was originally de-
veloped as a multidimensional measure, the present study focused exclusively on the



50  Pablos Cruz C., Fraijo-Sing B.S., Tapia-Fonllem C.O. et al.

dimension related to formative parental competencies. While this allowed for a more
specific examination of the construct, it may limit comparability with studies using
the full instrument. Future research should consider employing the complete scale to
capture a broader range of parental competencies.

Other limitations relate to the characteristics of the sample and the analytical ap-
proach. Subgroup analyses (e.g., by child gender or caregiver type) were not conduct-
ed, as the primary aim was to test a general model. However, this limits the ability
to identify potential differences in the relationships examined. Future studies could
address this issue through multi-group structural equation modeling. The caregiver
sample was predominantly composed of mothers (86.7%), meaning that the findings
primarily reflect maternal parenting practices and experiences and may not be fully
generalizable to fathers or other caregivers. Finally, because the study was conducted
within a specific sociocultural context, the findings may not be generalized to popu-
lations with different cultural backgrounds, family structures, or socioeconomic con-
ditions. Replication across diverse cultural settings would therefore strengthen the
external validity of the proposed model.
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